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My cooperating teacher told me that I was to teach a lesson on simple, compound, complex, and compound-complex 
sentences for my eighth grade field placement. Since I had to teach at least three lessons to fulfill my education requirements, 
my cooperating teacher suggested it could become a three-day unit in which I reviewed subordinating and coordinating 
conjunctions and then moved onto sentence types. She told me that I had to give the students a worksheet and a sheet of notes 
to be placed in a grammar section of their Language Arts Notebooks. Other than that, I was given a textbook with definitions 
and exercises in addition to a website which was designed by my cooperating teacher’s colleague at another school.  Her 
end of the unit evaluation stated students would be required to write an eleven-sentence paragraph using at least one of each 
of the different sentence types. This paragraph was used throughout the entire eighth grade at the school and consisted of 
an introductory sentence, three sentences consisting of main points, two sentences to support each of the main points, and a 
concluding sentence. 
My assignment for Dr. Finders’ class was to create a language study which would focus on an aspect of language or 
grammar and explore why it exists in the way that it does. Since I was already dealing with a grammar lesson, I figured it 
wouldn’t be too difficult to combine the two. I quickly learned this would not be the case. How do you make eighth graders 
care about sentence types? What importance do sentence types even have? I knew I had learned about sentence types at some 
point but I couldn’t remember a single thing about the lessons or how it affected me. And I knew that was the problem. If I 













































































I decided to focus on why sentence types are significant and attempted to relate it to everyday life. In creating the actual lesson, I 
did use the definitions from the textbook and printed a simple note sheet of definitions from the website. The students also played two 
different games from the website throughout the course of the unit. Since I had to create a worksheet, I tried to utilize a three-level 
study guide which I had learned about in my Education class. Students had to fill in parts of definitions, label sentences, and discuss 
different situations one might encounter different sentence types and why. 
 I knew worksheets would not cut it for this lesson because I had failed to learn grammar that way myself. As a student I 
had failed to connect the grammar concepts on the worksheet with how I used language in everyday life.  Filling in the blank on a 
worksheet did not improve my writing or speaking skills; therefore, like many students, I considered it “busy work.” Realizing that 
my students would also consider the worksheets “busy work”, I tried to incorporate aspects of a language study so they could start 
talking about why we had to talk about sentence types. My attempt was to move away from labeling and introduce situations in which 
students might encounter different sentence types being used for different reasons. 
 In Dr. Crank’s class on teaching writing, I learned that grammar should be taught in the context of writing to make it more 
meaningful. Because my students were not writing anything, and only had experience writing eleven-sentence paragraphs-- which 
were utilized throughout the entire eighth grade and mimic the five paragraph essay while using fewer words-- as opposed to whole 
texts, I had to think of activities which would require them to write in order to apply what we had been talking about in class. My 
students engaged in sentence combining exercises, wrote their own sentences from scratch using the different sentence types, and 
participated in a warm-up writing activity which required them to write several sentences about their spring break while utilizing 
different sentence types. It became apparent, especially when I asked students to write their own sentences from scratch, that none of 
them were used to learning grammar through writing activities.  Many students said it was “too hard” to write a compound-complex 
sentence without help, even though they had been completing them from sentence fragments in an earlier lesson. However, the fact 
that my students were struggling with the application of the grammar concepts alerted me that I needed to do some re-teaching.  Had 
my students only been required to complete worksheets this need for re-teaching may not have been as apparent.
 Though writing is a major context for grammar, I also wanted to present sentence types as bearing importance in spoken 
language; this lead me to focus on power dynamics in both written and spoken language.  To begin working in different contexts, I 
asked students to work in groups and pick one of three different scenarios and write a short script to be performed for the class. Each 
scenario presented characters with differing levels of power, for example, two athletes and a coach.  Students were to use at least three 
of each of the sentence types and write a short explanation as to why they gave each type of sentence to each character. I had also 
hoped that this would be a good transition from my lessons into their pre-planned final assessment for the unit, which was writing an 
eleven-sentence paragraph using a variety of the sentence types. 
 It was rather difficult to turn this lesson into a language study without falling back on the “one day when you need to 
get a job, you have to be able to write like this” idea. For eighth graders a “real” job seems a million years away, so they needed 
something they could connect to now. Unfortunately, this cannot be taught by a worksheet. Though the worksheets did give the 
students practice, they were not enough to make the material stick. My attempt to incorporate an acting activity along with several 
writing activities seemed to make students more interested in the lessons, however I still had to re-teach the material twice and then 
return from my new placement to teach a review lesson, give a review worksheet, administer the quiz, and grade it. Many students 
showed a great improvement throughout the unit, but most of the quizzes were not passing scores, which suggested that a combination 
of the lapse of time between the unit and quiz and an emphasis on worksheets and isolated sentences during the review made it 
difficult for students to fully grasp the material in a meaningful way.  
 I think if students had been accustomed to learning the “why” behind grammar then it would have gone more smoothly. 
Because it was not my classroom, I had to abide by certain requirements like the emphasis on worksheets for practice and the eleven-
sentence paragraph, which is to be expected as a clinical student. My attempt to come into the classroom and present the students with 
a completely different way to learn grammar was foreign, even though the methods behind it were backed up by research presented 
in both Dr. Finders’ and Dr. Crank’s classes. Not only was I not their real teacher, but I was not teaching the way their real teacher 
teaches.
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